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English — Writing
2023- 2024

Ouwr School Aims / ‘Intent’

At St. Elizabeth's Catholic Academy, we are committed to high quality teaching and learning to
raise standards of achievement for all children. Ouwr ethos is based on the Franciscan values: Joy,
Forgiveness, Faith, Respect, Service, Peace and Stewardship. Commitment to these values ensures
that the children have the confidence and incentive to- produce their best work. Similarly, teachers
feel valued and, receive the necessary support to further their teaching expertise.

With regards to writing in English and across the cwriculum, we aim for the children to
progressively build and strengthen an understanding of ‘how to write’ and ‘how to write toengage
a reader’. The culmination of the teaching and leaming experience is for our pupils to have the
knowledge and ability to write detailed, fluent and imaginative pieces, on a numhber of topics
throughout the curriculum, in order to engage a reader.

More specifically, we aim for the children to have:

e A love of writing and its educational, cultural and entertainment value, alongside an
appreciation of its power as @ communication tool.

e A vivid imagination, which makes readers engage with and enjoy their reading.

e A conscientious approuch towards grammar, punctuation, spelling and composition
that will manifest as strong, life-long skills.

e The ability and support to write fluently and creatively, with interesting detail, over a
variety of topics.

e Well planned, structured writing, with an understanding of the writing process

e The ability to be articulate and confident communicators who express themselves and,

e Excellent trunscription skills

e A culture where they love to read, take pride in their writing and apply this learning
in different contexts.




Implementation

A) An overview of writing at St. Elizaheth's school

To ensure consistency and progression at St.
Elizabeth's, we have adopted the Talk for
Writing (T4W) scheme, created by Pie Corhett.
The approuch is hased on a cycle of:

Imitation - Innovution - Invention (I do -
We do - You do)

Teachers start each new genre with a ‘Cold Task
- where children have around 20 minutes to
write in the style of the proposed genre, to show
what they can already do. This allows the
teacher to assess the children's initial strengths
and weaknesses and plan meaningful lessons.
Children are encowruged to draw upon prior
knowledge for these tasks, making links
caurent genre.

All teachers start with a short, high-quality text
(either carefully chosen, adapted or written
themselves) selected to appeal to even reluctant
writers. The text includes the structure and
to imitate. A breakdown of toolkit features for
each gerre and each year group has heen
ceated and shared with staff to enswre
consistency across the school.
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The class will learn the text and its structure; internalising new vocabulary, delving into the text's
layers of ing: learning and ising the writer's tricks in daily ‘short-burst. writing g
and, experiencing similar ‘tricks’ in other pieces of writing. This process is called Imitation.

The teacher will then go on to model how to plan and write an innovated, version of the text, using
the structwre and, toolkit features studied in the modelled text. Shared writing is key at this stage.
Children are actively involved with this process, which is called Innovation.

Finally, the children will write their own version, using the planning grid and toolkit features that
can support with editing. This process is called Invention.

The ‘Invention pieces of writing are assessed against the pupil's assessment grid (stuck into the
front of each child's writing book) to give a grade of Below, Working Towwrds, National Averuge,
Exceeding or Mastery. This data is inputted termly into the Insight Tracking System.

To support the children in planning, each classroom has a Talk for Writing ‘wushing line’ which
contains story maps, toolkits, planning grids and shared and short-burst writing.



B) Scaffolding

Tthzdagagg ofTaUeforWriting support&thzl.wnung of all children, md,udmg those identified
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any of these groups henefit considerably from the strategies and approuched used in T4W.

Al children are exposed, to the same model text and whole class teaching of English writing

unless the class teacher feels it is unsuitable for a Special Educational Need. In this case, a
simpler version of the text may he given and/or different writer's tricks are focused upon. TA
support (and in some cases SSSEN support) may be provided in these cases.

During independent work, children will work with resources and support to- match their level of
learning. Expectations are differentiated for each group of learners - for example children are
encouruged to innovute the model text at their level; a struggling learner may simply he required
to change the name of the main character, whereas a learner requiring greater challenge will he
required to use a variety of writer's tricks to- become more independent from the model text.
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SEN children may be assessed against a criteria that is suitable for their level of learning in order
to show progression.

C) Phonics and spelling

Phonics is taught daily in streamed sets in EYFS, Year 1 and 2 via the Ruth Miskin Read, Write,
Inc. scheme (see Early Reading III for further details). In KS1, the RWI phonics scheme is used to
teach spelling as part of their daily session. In Year 2, after the initial RWI learning scheme is
complete, the children engage in daily 15-minute spelling sessions, taught via the Read Write Inc.
Spelling Scheme continuation. In KS2, via the same scheme, spelling is taught 3x per week for 15
minutes. At present, these lessons are streamed in Key Stage phases (Y3/4 and Y5/6) to address
any gaps quickly and effectively. Covering all NC requirements, this engaging scheme teachings
teaching strutegies of RWI phonics, such as dots and dashes, team teaching and dictation. Each
spelling rule is taught in 4 sessions in the same cyclical pattern, and children work in their own
spelling workhook. Children are also provided with a 'log hook’, where they keep a record of the
words that they personally need to practice more than other words. These are then addressed in
the following unit's speed spell session, in place of your typical ‘spelling test. We encowruge the
children to practice their log hook words each day for 5 minutes at home, and have provided all
children and parents with a list of activities to- support this.

For consistently weaker spellers, spelling interventions (such as precision teaching) can be put in
place, and support can be sent home to address the needs of identified children. Spelling patterns
are also practised during English lessons.

In their writing, children are encowrnged to- attempt unknown and ambitious spellings,
identifying them with a wiggly line undemeath. These are either ticked or corrected by teachers
when marked.




D) Grummar

Grammar progression across the year groups is mapped out in the Whole School Writing
Progression Map, which teachers are encouwruged to use as a working document to inform their
planning. The teaching of grammar rules is applied to the context of the lesson, often as a
grammar game starter, and uses the texts leamnt in English writing and reading. Children
complete an NFER grammar test termly, from which GAP analyses are made to identify elements
that need revisiting. In KS2, children undertake a five-question grammar quiz each week to build
stamina and highlight areas of weakness for further revisitation. Stand-alone grammar lessons
are taught if required, particular in the Y6 Pentecost term, to hetter equip the children for the
requirements of the SAT grammar paper.

E) Handwriting
Correct letter formation is taught from EYFS and is practised daily. Once Year 1 are confident with
printing letters, they are introduced to cursive, unlooped handwriting. We recognise that children's
hones develop at different rates and children with dyspraxia for example may find handwriting a
challenge. To support this, EYFS develop gross and fine motor skills through methods inspired by
Shonette Bason Wood - for example Dough Disco and Squiggle Whilst You Wiggle.

Across the school, teachers model presentation at the heginning of all writing sessions, including
the correct writing posture, and time is abways dedicated to- presentation at the start of each Advent
term. A font (Twinkl Cursive Unlooped) that follows owr school handwriting expectations has been
adopted throughout school to be used on all pupil handouts (where adaptable).

Since 2021, we have also provided the children with exercise bhooks containing handwriting
guidelines for English, R.E., Science, History and Geogruphy. The long-term goul is that, with a
solid and secure approuch to cursive handwriting, we can remove these handwriting guidelines
by Year 5 to promote a smooth transition into writing in KS3, but this may change dependent
upon the year group's needs.
F) The Role of the Subject Leader
e Takethe lead in policy development and keep up-to-date through research and continuing
professional development - for example, by forging and maintaining links with others
e Pass on information leamt to enhance the teaching of English across the school. Support
other teachers and TAs in their understanding and implementation of new ideas; resources
and interventions. Ensure that good pructise is shared across the school,
e Ensure moderation occwrs to quality asswre assessment: Within school, enswre that all
stages. Furthermore, moderate with another school, at least once a year.
e Conduct learning wulks, book scrutinies (with the teacher or pupil present) and pupil
interviews. Report to the Senior Leadership Team for progress meetings and data analysis.
e Make recommendations for the SIP in relation to English.
e Ensure resources are up-to-date.




G) Assessment, Recording and Reporting
Class teachers make reqular, formative assessments of pupils’ work in order to establish their
level of attainment and progress, and subsequently inform next steps, future planning and,
interventions. As a school, we have adopted ‘live marking’, which is done during the lesson,
through verhal feedhack, either 1:1, in a small group or as a whole class to address common
misconceptions. Teachers follow our key stage specific marking codes when marking writing
(both in English lessons and cross-cwrricular). This enswres that children gain increasing
confidence in correcting grammatical and structural errors independently. From Year 1 onwurds,
pen editing time, which can be independent, or supported by the class teacher, dependent upon
age.

For each ‘hot write, teachers fill out a ‘Teacher Assessment Framework' grid for each child on
Insight (pupil assessment tracking website), highlighting what they have achieved or omitted, in
relation to their year group writing ohjectives. This allows staff to track common weaknesses
within the class and also allows for easy pinpointing of intervention needs for each child. These
grids can also be used for moderation pwrposes.

Impact

As learning is a change to long-term memory, it is impossible to see impact in the short term.
However, we do use prohahilistic assessment hased on deliberate pructise. This means that we
look at the practices taking place to determine whether they are appropriate, meaningful, related
to our intentions and likely to- produce results in the long-term. Indicators of these are as follows:

e Children are engaged and thoughtful in lessons. Their communication skills are strengthened

e As part of the T4AW cycle, children complete a cold task, prior to the commencement of the unit,
and, a final hot task, completed at the end of the unit of work. After hot writes, teachers tick off
the termly assessment criteria. met — which is stuck into each child's book. Teachers also assess
how effectively children have met and utilised the T4W toolkit criteria for the specific genre. This
allows teachers to assess the progress that the children have made hetween the cold and hot
tasks.

e Teachers make assessments of writing on a termly hasis against year group specific writing
TAFs (teacher assessment frameworks), providing children with a grade of Working Below;,
Working Towwrds, National Averuge or Greater Depth. This data is inputted into the Insight
Trucking System. We work towards a high percentage of children achieving age-related
expectations.

e Formal, summative assessment is carried out at the end of each Key Stage (Years 2 & 6)

through SATs. Evidence of comparative judgement in writing is moderated every few years by
external moderators.

e Comparutive teacher judgement allows us to assess the effectiveness of our teaching and
learning based on cwrrent pupil progress. This is assessed, in line with the T4W progression
documents and tootkits.

e Termly achievement team meetings (ATMs) are held between memhers of the SLT and class
teachers to discuss individual children's progress. This enahles us to plan and identify ways to
support pupils not yet making the expected progress. These are then reviewed to ensure that
impact is effective.



Moderation of writing is carried out on a timetahbled hasis each term. We moderate across phase
teams, between Key Stages and hetween schools. For example, we work alongside St. George's
Catholic Voluntary Academy and their writing lead (who is also a writing moderator) to

We use owr monitoring cycle to- make judgements abhout the quality of teaching and learmning of
writing across our school. This takes the form of lesson ohservations, hook looks, learning wulks
and pupil voice interviews. We also provide staff with high-quality CPD, tailored towards T4W.



